...to set up any end outside of education, as furnishing its goals and standards is to deprive the educational process of much of its meaning, and tends to make us rely upon false and external stimuli in dealing with the [student] . (Dewey, quoted in McDermott, 1981, p.450) The university's responsibility in the new world dominated by global organizations is to articulate the contemporary socio-economic challenges brought about by the globalization of capital and capitalistic enterprises, enlighten society to the implications, and to formulate and disseminate means for responding in an enlightened and just manner to the challenges. Given its expertise in the economic and administrative domain, schools of business and accounting are in a somewhat unique position to provide critical insights and constructive solutions and to effectively disseminate them. Unfortunately, the colonization of the lifeworld of the university, especially schools and departments of accounting, has, and continues to, inhibit, indeed actively thwarts, the academy in carrying out its social responsibility. Dillard and Tinker (1996) argue that the international management system is directly implicated in dictating process and content within business schools by, among other things, influencing the accreditation standards of the American Assembly of Collegiate Schools of Business (AACSB).
The following discussion evaluates the developments subsequent to the Total Quality Management (TQM) based accreditation standards implemented in the early 1990s (AACSB, 1991; Porter and McKibbin, 1998) . The focus is primarily on accounting education, accounting department/schools, and the accounting academic. A case is made for the position that the new AACSB accounting accreditation guidelines approved in 2000, the revolutionary changes in the by-laws of Beta Alpha Psi (the U.S. professional accounting fraternity) implemented in 1999, the current position of the American Accounting Association (AAA) as articulated in their monograph (Accounting Education Series, No. 16, 2000) by Albrecht and Sack, and the new Baldridge Award criteria for education performance excellence (1999) are manifestations of the managerialist influence continuing to at best only neutralize the academy's responsibilities to any constituencies other than global capitalism primarily articulated in the demands of the Big 5 professional service (formally accounting) firms. The recommendations of each of the four regulative documents are evaluated in terms of the underlying ideology and the dialectic possibilities motivated by each are explored.
The influence of business is realized through a "international managerial system" 1 and legitimized by an organizational imperative whereby the needs of the organization take precedence over, and are in fact perceived as one and the same with, the needs of the individual and the community (Scott and Hart, 1989) . The premise asserts that the current initiatives in accounting accreditation and other related efforts to restructure accounting curriculum, faculties, and student organizations represent a continuation of managerialist efforts toward the corporatization and co-option of business and accounting education toward their own ends.
Though the purpose of the discussion is not to undertake an extended micro historical analysis, it is recognized that the current situation is predicated on, and constituted of, the larger social and historical context. Thus, one must be cognoscente of the structural conflicts and contradictions that are contextually influential, the omission of which leads to social reductionism (Neimark, 1990) .
Recognizing that drawing together all the filaments of social praxis into some general frame is implausible, the evolutionary model of social development associated with Habermas 1 Scott and Hart (1989) and Lowe (1992) see the system as a group who share common valued and control a complex array of interlocking organizations having almost unimaginable resources who see themselves as providing institutional order and stability. (1975, 1984, 1987) and extended by Broadbent, et al. (1991) provides a general theoretical base for the discussion. The "certification" requirements promulgated by the AACSB, AAA, and Beta Alpha Psi (BAP) are shown to be a manifestation of the accounting profession's deemphasis of accounting/auditing services in favor of professional services. The implications for accounting education are investigated within this sphere of countervailing forces. The objective is not to resolve the issues facing business and accounting education but to initiate a serious and honest discourse as the unrecognized ideological context within which decisions and actions have been, are, and will be, undertaken.
In the current consulting jargon, accounting education has reached the downward slope in its product life cycle. Prevailing knowledge indicates that to appropriately manage in such a situation one tightens controls, makes no resource allocations for long term objectives, reduces short term operating expenses as much as possible, and maximizes the cash generated in order to finance more promising product lines until the undertaking is exhausted. Or as we say, operate until the marginal revenues equal the marginal costs and then dump the enterprise. Accounting education and the accounting profession appear headed toward the dumping grounds.
Accounting and the public interest that provided the legitimation for its monopolistic advantage have been for the most part eclipsed as the market returns from what previously constituted public accounting no longer prove adequate to justify resource allocations. The "natural" market mechanisms for resource allocations no longer support the maintenance of a profession whose primary justification is veracity, independence, and acting in the public interest. What practitioners indicate as the activities in which graduates will be engaging in five years relate explicitly to providing consulting services (financial analysis, financial planning, financial reporting, strategic consulting, and systems consulting) (Albrecht and Sack, 2000, p. 15) and have nothing to do with social responsibilities related to the public interest. The thwarted responsibility is the abandonment of the professional responsibility for acting in the public interest.
Evolutionary Model of Social Development
Habermas ' (1975, 1984, 1987) evolutionary model of social development provides a useful structure for examining the phenomenon of interest in this study. Habermas (1975 esp. pp. 33-50 ) recognizes four possible conflicts or crises (economic, rationality, legitimation, motivation) that can arise as transactions are carried out between three component systems: the economic system; the administrative system; and the lifeworld. The economic system yields benefits from engaging in productive activity. Scientific and/or managerial technology is brought to bear in and on the economic system through the administrative system. The application of technology should be guided by the social and cultural norms and values of the lifeworld. Market forces increase the pressure to maintain economic profits. An administrative response is to rationalize the crisis through the application of scientific and administrative technology. As the administrative system becomes more heavily relied upon, its ability to provide apolitical, scientifically rational decisions and/or adequate profits in a continually expanding and complex domain begins to break down. These administrative actions must be perceived as legitimate, being grounded in, and consistent with, the cultural norms and values, or the legitimacy of the administrative apparatus is increasingly questioned. Contradictions in such areas as wealth distributions, life opportunities, and power asymmetries become more obvious as the ability to justify decisions as "nature-like" market solutions becomes more tenuous. Manipulation can no longer be rationalized by market forces.
Administrators' privileged positions become increasingly challenged, and participants are no longer motivated to give their allegiance to the administrative system. Habermas (1975, p.1) argues that sovereignty is reduced as technical rationality and instrumental objectives come to dominate. As a result, motivation to voluntarily respond to systemic requirements wanes and coercion is required to maintain system configuration.
The technological advancements of the past half century coupled with the growth in welfare capitalism and state complicity through enabling legislation as well as direct and indirect subsidies (Chomski, 1993) have nurtured and sustained the unprecedented material success of the modern corporation. The economic success and the accompanying power to influence the state as well as public opinion have fostered an international managerial system that has been able to legitimize its actions and privileged position by appeals to technical and managerialist perspectives, leads to, and follows from, a dominance of formal rationality to the exclusion of more comprehensive, social oriented, logical structures (substantive rationality) such as normatively regulated communicative action. Habermas (1984 Habermas ( , 1987 argues that formal rational action is not in itself undesirable in that scientific knowledge of the natural world has provided unquestioned benefits to human existence. The problem arises when this logic becomes totalizing. One loses the ability to develop and engage social norms and values in evaluating the desirability and legitimacy of technology. Ultimately, norms and values follow from and are determined by purposive rationality resulting in what Habermas refers to as colonization of the lifeworld. In such a situation, little regard is given the implications beyond the instrumental perspective of enhancing the entity's competitive position and, thus, maintaining management's preeminent position (Zuboff, 1988; Burris, 1994) .
Within such a context, the organization operates under continued stress. As a result management pursues strategies directed toward controlling the factors of production, markets and the social context. 3 The formal rationality fosters a collective technical determinism which has been used to justify the imposition of process technologies such as the cotton gin, mechanized looms, the assembly line, and robotics. Administrative technologies have also been a major dimension of the formal rationality guiding and justifying management action. For example, in the early New England textile mills, administrative technology in the form of accounting records were initiated to control the activities of labor (Clawson, 1980) . The most obvious, and overpowering, technology of control is reflected in the advent and application of "scientific management" (Burrell and Morgan, 1979) . The human relations movement is another in the progressive development of strategies for controlling the means of production (Burrell and Morgan, 1979) . Hopper and Armstrong (1991) argue that after the 1930s, the large monopolistic organizations entered into a period whereby primary sector labor stability was maintained through revised working arrangements at the expense of secondary sector labor. The discount of monopolistic control due to, among other things, increased international competition has rendered the previously effective strategies unable to legitimate management action or sustain control. Given the incompatibilities inherent among the "stakeholder" interests and the inevitable unequal resource distribution, management action must continually be legitimated using administrative technologies. The literature and organizations are littered with the remnants of the "latest" potion for improving productivity, maintaining a competitive advantage, and increasing profits. Notable examples include programs and initiatives designed around theories X, Y, and/or Z, zero based budgeting, job enrichment, management by objectives, management by walking around, zero defects, lean production, down/right sizing total quality management, activity based management, balanced score card, process reengineering, and continuous improvement.
American education is not immune to these economic and administrative pressures.
"American education had accepted the ethics of the emerging corporate order." (Lazerson and Grubb, 1974, p. 50 as quoted in Burris and Heydebrand, 1981, p. 13) The mid twentieth century fostered the generalized dominance of the economic sector, and thus the national management system's influence over societal institutions including higher education intensified. Following the corporate sector evolution, this influence is currently directed toward formal rational administration of higher education institutions with increasing systemization, quantification, and reliance on process and administrative technology. The current AACSB accreditation requirements based on TQM-continuous improvement technology are but one recent component in an on going history of competing societal interests. It is within the context of this history that the following discussion investigates the current changes in AACSB accounting accreditation requirements, and other relevant changes in the domain, and their influence on and implications for accounting education. Dillard and Tinker (1996) argued that total quality management and continuous improvement programs represent the latest administrative technology that attempts to rationalize the production processes and to legitimize the international managerial system as well as Steering Media and Mechanisms. Broadbent, et al. (1991) refine Habermas' ideas to facilitate the model's application in specific settings. In the current discussion, the school of business and/or accounting with the requisite teaching, research and service activities represents the operative system. Steering media, "such as money and power, ...become concretely represented in and through defined societal institutions" (Broadbent, et al., 1991, p. 3). These government, professional, and financial institutions are designed primarily to direct system, or subsystem, development. The influence of the business sector's money and power wielded by the managerial system is being imposed on school administration (micro steering media) through policy making bodies (macro steering media).
Systems are "functionally definable, tangible [public, private, and voluntary] organizations" held together by the steering media and, ideally, grounded in the prevailing lifeworld 4 which is made up of three components: valid knowledge, social relationships and 10 personal identity (Broadbent, et al., 1991, p.3) . Systems represent a complex amalgamation of institutional culture and individual experiences, beliefs and values. Steering media influence system behavior through steering mechanisms (Broadbent, et al., 1991, p.8) . Steering mechanisms include policies, procedures, and processes and are represented in the current discussion by institutional guidelines/requirements at the macro level and by the administrative processes implemented at the school level. A central assumption underlying the following analysis is that schools of business and accounting at one level and the associated policy setting bodies such as the AACSB at another level can be viewed as microcosms of Habermas' macro social structures (Broadbent, et al., 1991; Dillard and Bricker, 1992; Dillard and Burris, 1993) .
The operationalization of Habermas' ideas consists of analyzing societal steering media (institutions) with specific emphasis on mechanisms they issue and use to steer the behavior of targeted systems (Broadbent, et al., 1991, p.9) . Figure 2 illustrates the relationships addressed in this study.
***** Enter Figure 2 here ***** Habermas (1987, p.322ff) argues that if the steering media are uncoupled from the evaluative discursive lifeworld processes through, for example, the universalization of formal rationality, changes in, and within, the system, motivated by the related steering mechanisms, are divorced from lifeworld demands. As these ungrounded steering media and systems are established, or imposed, the directionality of influence is reversed. Steering media and systems impose, through steering mechanisms, the values and norms instead of reflecting them. This "internal colonization of the lifeworld" results from, and in, an inability to discursively reflect and evaluated. These norms and values should be derived through discursive action and not imposed by steering media or administrative systems.
and evaluate. As colonization progresses, the ability to question and criticize is lost and reification of an imposed reference frame occurs resulting in loss of meaning, anomie, and psychopathologies (Habermas, 1987, p.143 ).
There is a tendency to use colonization in an extreme and somewhat absolute sense in that a system or subsystem is characterized as colonized or not colonized. An alternative, and the one appropriate for a business or accounting school environment, is to consider the degree of system or subsystem colonization. The degree of colonization refers to the extent to which nonstrategic discourse is present and input from various interested parties is allowed. At any given time, certain sectors of the lifeworld may be more free and unencumbered than others.
Education will probably never be totally free from the strategic influence of external constituents; however, programs and curricula designed to actually develop critical thinking skills and support life long learning are more likely to be less colonizing than programs and curricula that purport to do so but are in reality designed to achieve increased throughput, reduced cycle times, and high employer satisfaction.
The same arguments can be made for colonization within business organizations. Given the current narrow financially defined economic focus and the intense competitive pressures, colonizing tendencies of the market driven system are pervasive. However, participants who have a broader educational base are more likely to recognize the colonizing influences and attempt to control them. Nevertheless, significant changes in the current business environment are dependent upon changes in the prevailing social, political and economic structures.
5 Broadbent, et al. (1991, p.9-11) point out that Habermas (1987, p.366ff) The imposition of these mechanisms are legitimated through coercion and/or appeals to authority or expertise, rationalizing processes in ways that do not consider, and may be detrimental to, the human condition. Steering mechanisms can be either regulative, constitutive or both depending on the outcome, the time frame considered, and the level at which the evaluation is undertaken.
For example, assume that a social objective of a business school is to provide the student a meaningful educational experience and that the application of TQM-continuous improvement processes as specified in the AACSB criteria will facilitate such an outcome. If the business school evaluates the AACSB program in light of the shared values and norms of the faculty and chooses to implement the program, the steering mechanism would be regulative. On the other hand if the business school faculty has the program imposed upon them and if it is inconsistent with the shared norms and values, the steering mechanism would be constitutive at the business school level. However, if the values and norms of the business school faculty were directed toward enhancing the personal wealth of the faculty with no regard for the student's educational experience and the faculty were being forced to consider the student by the imposition, the steering mechanism, while constitutive at the business school level, would be regulative for a societal level. The remainder of the paper looks explicitly at the steering mechanisms represented by the Malcolm Baldridge National Quality Award in education, new AACSB accounting accreditation requirements, the Beta Alpha Psi bylaws, and the position being articulated by the AAA as exemplified in the Albrecht and Sack monograph. The quality award, accreditation requirements, and bylaws represent steering mechanisms that are motivated by steering media.
AES 16 provides insight into the context and means within which steering mechanisms are formulated and promulgated. Dillard and Tinker (1996) There is no question as to the basis for the education criteria. The rational for the use of the same framework is that it is adaptable to the requirements of all organizations, including education organizations. However, this adaptation does assume that there are requirements of all organizations, including education organizations. However, this adaptation does not assume that these requirements are necessarily addressed in the same way. This adaptation to education then, is largely a translation of the language and basic concepts of business excellence to similarly important concepts in education excellence. A major practical benefit derived from using a common framework for all sectors of the economy is that it fosters cross-sector cooperation and sharing of best practices information. (NIST, 2001, p. 4) The core values and concepts cited are as follows; visionary leadership; learning-centered education; organizational and personal learning; valuing faculty, staff, and partners; agility; focus on the future; managing innovation; management by fact; public responsibility and citizenship;
Evidence of Colonization of Higher Education
focus on results and creating value; and systems perspective ( The accounting accreditation criteria approved in Spring 2000 continue the fundamental TQM/Continuous Improvement focus as discussed in Dillard and Tinker (1996) . "The changes are intended to encourage accounting programs to adapt to today's professional accounting environment" (AACSB, 2000) . The new standards reflect two primary changes both reflect the demands that the private sector is placing on accounting education units for increased "economic valued added" to the product being produced. They also reflect the schizophrenic state of the 15 accounting profession as it moves from the low growth attest segment of the market into the high growth, high margin professional services segment of the business consulting market. An excellent example is the AICPA's visioning project that has attempted to leverage the CPA's integrity as an attester of published financial statements to establishing itself as a major player in the business services industry. Related is the XYZ certification (formally Cognitor) that is espoused to transcend the CPA, though it has no monopolistic privileges that have been granted to the CPA in the US.
Beta Alpha Psi Bylaw Changes
Beta Alpha Psi has long been the national accounting fraternity, with close links with the AICPA and significant involvement with the large public accounting firms. In 1999, the fraternity's constitution and bylaws were amended to broaden its scope in the "new" world of business. Following along with the AACSB guidelines for accounting accreditation, the concept of the accounting profession has been abandoned. The mission now states that Beta Alpha Psi is the "premier professional business financial information fraternity." 8 The constitution states that the purpose of the fraternity is to "encourage and to recognize scholastic and professional excellence in the fields of accounting, finance, and information systems." Membership is opened up to those who major in, or indicate an interest in, accounting, finance, or information systems.
Linking the steering mechanisms, chapters can only be established at institutions with business schools that are accredited by the AACSB. It is interesting to note that the "New Faculty
Advisor Manual" indicates that "the faculty advisor should be a full-time member of the faculty of accounting department," that "Beta Alpha Psi is the only national professional accounting fraternity," and that the chapter must "obtain the support and approval of the administrative 16 8 It is interesting to note that "business financial" is replaced with "accounting and business" in the home page presentation of the mission statement (//www.bap.org).
officers of the accounting department." One can only surmise that the latter publication has not been updated since the "accounting" has been taken out of the mission of Beta Alpha Psi.
It is understood that one of the motivations for the changes was the precipitous drop in accounting majors and therefore membership in the fraternity. A case can also be made that the major professional service firms had established excellent relationships and recruiting channels as a result of their relationship with the fraternity. Developing such relationships is costly and time consuming. If the relationships, i.e., control, can be maintained while expanding the pool of sought after recruits is increased to include the now desired characteristics, at least the previous investment can be realized and a more timely transition to other more effective recruiting venues can be undertaken.
Accounting Education Series, Volume No. 16
AES 16 illustrates the dynamics taking place as the inherent contradictions within the current capitalistic society play themselves out over time. Using Habermas' crises depicted in Figure 1 , the discussion presented in the AAA monograph reflects the inherent crises in capitalism. The economic crisis is evidenced by the market forces acting on the former accounting firms. The rationality crisis is illustrated by the publication of such a treatise as AES 16 as well as the rhetorical composition of the arguments. The legitimation crisis is evidenced by the reported responses by accounting educators, professional service professionals, and accounting leaders presented in support of the positions espoused. The motivation crisis is illustrated by the declining numbers of students choosing accounting as a major as well as the dissatisfaction evidenced by practitioners and accounting educators. The following discussion elaborates on these observations. First, it is useful to present a profile of those primarily involved in the project. Interestingly, in the introduction to the publication, the authors are concerned with "accounting education" while the primary employers of accounting students are no longer "accounting firms"
but "professional service" firms. Thus, it appears that the primary customer is no longer in the The AAA monograph is the latest in a line of statements by our "customers" indicating that a reengineered product having enhanced performance capabilities and meeting ever higher quality specifications is needed.
11 If the necessary heed in not given these warnings, accounting education is doomed to extension. The authors state that "accounting education today is plagued with many serious problems" that if not adequately addressed "will lead to the demise of accounting education" (p.1). The following "facts" are presented in support of this position.
• The number and quality of students electing to major in accounting is decreasing rapidly. Students are telling us by their choice of major that they do not perceive an accounting degree to be as valuable as it used to be or as valuable as other business degrees.
• Both practicing accountants and accounting educators, most of whom have accounting degrees, would not major in accounting if pursuing their education again.
• Accounting leaders and practicing accountants are telling us that accounting education, as currently structured is outdated, broken, and needs to be modified significantly. (p.1)
Really, it cannot get much worse. If our inputs are down, our value-added is being questioned, and those who have matriculated through our programs tell us they would not do it again, then what is our future? It probably could coast along for a few more years, especially if the economy stays strong, without making significant changes. We would have to live with less qualified students and reduced resources. In our surveys of accounting program leaders, department chairs told us that the major criterion upon which their budgets and faculty allocations are based is "number of students enrolled." Because of continuously declining enrollments, if we do not take action, we are destined to live with decreasing budgets, decreasing faculty positions, and, possibly, elimination of our accounting programs. If that possibility does not scare you, it certainly scares us! (p.1-2) It appears that authors are articulating academe's version of an economic crisis for accounting departments, which just have not been able to provide the appropriate product at the appropriate price to satisfy customer demand. What follows from this is an attempt to rationalize the "market" signals such that the integrity of the system can be maintained. The evidence presented and the solutions proposed are predicated on the assumption that the current market structure is the legitimate arbitrator of resource allocations, and the only way to attain the dwindling resources is to respond quickly and accurately to the signals from the market.
The authors go on to state that except for only a few schools accounting is taught in much the same way as thirty years ago. The strong economy is credited with fostering the ability to ignore the ominous warning signals. " [T] he strong economy has lulled us into inaction, even though the warnings have been loud and consistent." (p.2) It is interesting that market forces are seen to give very clear signals in some circumstances and not in others. Business and technology have passed accounting education by. The message is now that change is necessary in order to survive, not just to improve or stay current.
It is noteworthy that the authors recognize that some would argue that the relatively low starting salaries coupled with the increase in the number of credit hours required under the Uniform Accountancy Act to sit for the CPA examination account for the decline in enrollments.
However, this explanation is relegated to a footnote and dismissed stating that "more importantly, we believe that the fundamental weakness in accounting education -weaknesses in curriculum and pedagogy -are the more direct threats to our survival. And of course, they are the threats we can influence most directly" (footnote 5, p. 2).
The responsibility cannot be placed on the "customers" who will not, or cannot due to the prevailing market forces, pay a higher wage and who in the past have attempted to shift more of the training costs into the public domain or at least on to the potential employee. Again, these are natural reactions to the ongoing progressive regeneration of the economic sector. There is nothing inherently wrong in the system. The problem is those who operate within the system are not adequately competitive to survive.
In chapter 2 the economic sphere is described as well as the administrative responses.
Not surprisingly, the economic sphere is characterized by three drivers of change: technology, globalization, and concentration of capital. These are attributes of global capitalism. From these drivers follow inexpensive information and increased competition. As a result the demands on the administrative system have been significantly increased. Reaction times are reduced as are advantages gained through innovation and process revision. Profit margins are being driven down by competition. The belief in the omnipotence of market forces is illustrated by a quote from an interviewee. "Business has to be more nimble [than education]. It is shaped quickly by market forces. Higher education is not so nimble -it's only slowly shaped by market forces" (p.
13).
I do find one of the legitimating arguments incredulous. The authors state that Traditional higher education, as represented by liberal arts and humanities, is slow to change by design. Universities like the fact that the bureaucracy protects and insulates them from the real world. Such protection allows universities to withstand change and not worry about such issues as student placement and competition. If you ask philosophy professors, for example, what is going on in the world and how changes are affecting them, they will tell you it is not important to them. They neither worry about student placement nor relevance. Professional schools such as business and law are, in some ways, trapped by this bureaucracy even though they would like to change and be more relevant. They are being pulled in two different directions -toward changes and relevance by the business world and toward insulation and apathy by other parts of the academy. (p.13, emphasis added).
The presumption that accounting educators can be pulled "toward changes and relevance by the business world" as opposed to "toward isolation and apathy by other parts of the academy" is just an incredibly narcissistic statement in light of the incredible energy created within the intellectual atmosphere of the university and the enlightened thinking and ideas that are generated therein. Where was "critical thinking," as we have come to understand it, originate and continually refined? Where were "analytical skills" developed and translated? Issues and positions related to the environment are a rather obvious example of the distorted logic. If businesses' "change and relevance" is reflected in their position on global warming, air pollution, or hazardous waste disposal, for example, we could do with a bit more "insulation and apathy." Such a statement as quoted above suggests either a fundamental misunderstanding of the academy and its societal function or an irresponsibly naïve and biased view of "change and relevance."
The authors unknowingly hit upon the real crux of the problem in stating that "schools that are educating students to perform services that have been replaced by technology are finding that their students have a hard time finding jobs ad that their student numbers are decreasing rapidly" (p.13, emphasis added). "…to set up any end outside of education as furnishing it goals and standards is to deprive the education process of much of its meaning… (Dewey, quoted in McDermott, 1981, p. 450) . According the Albrecht and Sack, quality education is to be defined in terms of performing services, number of majors attracted, starting salaries received, and employer satisfaction. No mention is made to making accounting educationally relevant for developing responsible citizens for the human community concerned with enhancing the human condition, an objective worthy of serious effort and consideration. If accounting curriculum would be designed to accomplish such an objective, then maybe enrollments would increase. Of course, there might be a problem with employer satisfaction as criteria other than fee generation and profit maximization become secondary to some higher order good. The reality of the perspective taken by Albrecht and Sack is also an indictment on the current state of the academy as it is being colonized by powerful interest groups. The academy should be a place in society where the status quo is continually questioned and revisions and revolutions in all sectors spawned with the aim of improving the human condition for all, not just a privileged few.
"Given the changes taking place in the profession, the 150 hour rule is almost universally seen as a mistake. It is seen largely as a rule that both increases opportunity costs and forces students to specialize at a time when they should not specialize" (p. 30). A bit more "academic tradition" might have been prudent. This was an initiative pushed very ardently by the "profession" especially the large CPA firms. Interestingly, the process was not to allow the market to motivate the additional education requirements through student selection, market demand, and resource allocation, but to legislate the requirement. By doing so, the traditional academic deliberations were side stepped by allowing proponents to appeal to the legal requirements being imposed as the legitimating arguments for the proposed changes. On the other hand, market forces were called upon when it became evident that only the barrier entry had increased, not the starting salaries. It is also noteworthy that the authors strongly imply that poor implementation on the part of educators is the reason for dissatisfaction with the 150 hour rule (p. 30, footnote 13).
At least part of the reason academic accounting education has lost touch with "relevance" is that there has been an attempt to maintain some allegiance to the professional dimension of what used to be accounting -the integrity and independence necessary to attest to the true and fair representation of the financial position of an entity for parties other than managers and owners. Some academics still, as isolated and apathetic as it might appear from the enlightened view of practice, consider codes of conduct to be concerned with serious issues that provide the context for action by citizens who might choose to accept the public trust associated with the profession of accounting. While in some respects accountants have always been lackeys for their capitalist masters, there was at least some pretense of providing a service associated with the public good. Practice now sees no need to maintain any such pretense. As such of course, the accounting curriculum are outmoded from the view of practice because the curriculum was predicated on the presumption that there was a profession that had been granted a societal responsibility, and ideally this responsibility should be respected and met. Consultancy has no pretense of any responsibility beyond that of the principle contracting for a specific service. The justification for the "profession" has been abdicated by the practitioners, rendering accounting to be no more than the study of a historically based system of representation. While its fundamental relationships still maintain relevance and enjoying wide ranging recognition, accounting is a system that is becoming technologically obsolete. Teaching accounting as a service discipline alleviates any need to consider the social and ethical responsibilities of a profession while acquainting students with the craft of accounting.
The current state of "practice" is an excellent example of lifeworld colonization, steering media (money and power), have come to dominate the interpretation of the responsibilities and practices of accounting. The shift in perspective from "profession" to "consultancy" creates a legitimation crisis for those who accepted accounting as a career that could provide economic security and status as well as a sense of social responsibility. The social values of open, full, and fair disclosure are subordinated to the necessity of maintaining adequate profit margins and growth rates. The legitimacy of the system is brought into question. As the legitimacy of the system is more seriously questioned, the motivation to expend effort in support of the systemic demands dwindles. Could this disillusion at least partly explain the "dissatisfaction" evidenced by those practitioners and educators who stated they would not major in accounting if they were starting their career anew?
One of the most troubling statistics presented in the Albrecht and Sack study concerns accounting educators. When accounting educators where asked if they could start their career again would they earn a Ph.D., only 1.6% of the respondents stated that they would do so (p. 33).
If word of mouth is as central to career choice as the authors imply, we need not worry about accounting curriculum. There will be no one available to teach the courses. What does this say about "psychic income," salaries, working conditions, etc. in the academy?
Chapter 4 titled "Why Accounting Professionals and Educators Would Not Major in Accounting" illustrates the motivation crisis facing accounting, and in my opinion, business in general. The reasons interpreted by the authors reflect the disillusionment experienced. The first reason given is that the business world has changed dramatically, while accounting education has not. Accounting education is perceived as too narrow and backward looking and too costly for the benefits received. There is a recognition of the increased complexity and the centrality of technology in the complexity and change. In discussing the inadequacies the AACSB is quoted, again voicing the position of their primary constituents, business interests. "The pace of change in the external environment is too high for some faculty and many are not investing in lifelong learning for themselves" (quoted from AACSB Leadership Report, see AES 16, p. 37). Quoting an interviewee, authors indicate that the accounting professional and the accounting profession as well as accounting education have been marginalized (p. 37).
The second reason given for the motivation crisis is that an accounting career has lost favor because of technological and competitive changes, and that business people who want an interesting and rewarding career look elsewhere. Much of what as been construed as accounting, audit, and tax has been rendered obsolete by technology. Thus, the need for such expertise has declined. Correspondingly, the financial rewards are not as great as have been anticipated in the past. Practitioners who have not made the transition from "accountant" to "finance professionals," "information consultants," or "decision-support specialist" are "relegated to mechanical, uninspiring, and unrewarding jobs" (p. 40). I'm not sure that a motivation crisis captures the depths of this despair, and there is not reason to presume that in the future the "new professionals" will experience any less disastrous fate. Incredibly, the myth of a rosy future if only the individual will respond adequately and appropriately to the demands of the market place continues to be accepted. In addition to low starting salaries which are justified by the prevailing labor markets, the independence rules, partnership requirements and other regulations, designed one might add to protect the public interest, are seen as major impediments to wealth accumulation opportunities enjoyed in other sectors of the business world. Within the prevailing capitalist accumulation milieu, it seems so natural to sell ones' soul for thirty pieces of silver. As indicated by the continued perceived attractiveness of all types of accounting careers (so concluded from questionnaire responses from accounting educators and practitioners, AES, p.42), the myth is still very much alive.
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The list of problems articulated in AES 16 with accounting education follows from the central themes that can be summarized as not being sensitive to the "market," inability and unwillingness to change, outdated and unenlightened perspectives and skills, and lack of contact with business. The panacea is to remake accounting education in the image of its business masters. Somewhat incongruent with the tone of the discussion, the authors acknowledge that "the most critical element in a student's successful classroom experience is an inspiring 12 It is interesting that the authors interpret these findings to indicate the inclination not to pursue an accounting education are primarily the problems with accounting education, not the inability of the revered market system to professor" (p.49). Quotes are presented portraying traditional accounting educators, teaching typical accounting courses, using typical pedagogy. No observations, not conclusions, and no mention of this dimension of "experimental education" before or after. Passionate was a word used frequently to describe the inspiring professor. Passion emanates from perceived relevance and compassion for an idea and a human being that is being treated as an end as opposed to a means of satisfying "market demands." It is difficult to be passionate towards a commodity bought and sold in the market place based on the perceived economic valued added potential.
The colonization of the academy's lifeworld by the ever pervasive market mentality divorces the discursively formed norms and values from the imposed administrative structures, imposing constitutive rules based on the dictates of powerful interest groups described as the unbiased, objective dictates of the impartial market forces. As the colonization becomes more complete, meaning is replaced by apathy and resignation. The motivation to maintain allegiance is diminished. As the goals and standards of education become established to meet ends outside of education, the educational process is deprived of it meaning, evoking false stimuli in addressing the education process resulting in artificiality and superficiality leading to a lack of motivation on the part of both the educator and the student. "Frankly, whether accounting programs survive as currently structured probably is not all that important. What matters is that we determine how to add high value to our students as they prepare for careers in a fast-changing business world" (p.59). Adding "high value" is the objective of the education experience. One could interpret this to be an end outside of education.
The authors of AES 16 provide the familiar managerialist bromide of having each department undertake a strategic planning process whereby their specific strategies for "survival" are 27 provide the necessary rewards. developed and specific plans articulated for their operationalization. The lifeworld becomes more detached from the activities actually carried out.
Closing Remarks
There is still a need for accounting. It is just not as great as it once was as indicated by the omnipotent market. The value society places on these traditional services is falling in a relative sense. The public interest responsibility dimension of accounting is being lost, precipitating the current crisis in accounting. Education programs with this outmoded sense of accounting as a profession having a public responsibility beyond catering to the demands of the global managerialist elite are doomed to irrelevance and obsolesce. The world has changed and is doing so at an increasing rate. Accounting education, or whatever designation is currently fashionable, must look to the all knowing, or at least more insightful and enlightened, "business world" (depicted by Albrecht and Sack as a united group speaking with one voice) to provide our path to "relevance and change."
To paraphrase AES 16, the message is clear and, to me, very frightening. The colonization of the life world of the academy is occurring at an ever increasing rate. The disassociation from practice of legitimate norms and values beyond those of wealth accumulation is becoming more pronounced as those with money and power take an ever more prominent role in the administration of institutions of higher learning. The end of education is something other than education and as a result the educational process is deprived of much of its meaning, leading to disillusionment and apathy.
Why do we not write monographs saying that the profession should change? Why do we not set special projects to prove that the profession should be willing to pay salaries commensurate with the quality they purport to require? Why do we not commission monographs to argue that the profession should be brought to task for abdicating their responsibility that granted the monopoly privilege they enjoyed for at least the past 65 years? Why is the major academic accounting organization not publishing monographs on the problems in the accounting profession as well as problems with accounting education? It is easier, as Albrecht and Sack (2000) have done, to say that they recognize that there are problems in the profession, but they are not our concern or "we can't do much about the profession" and wistfully muse that we hope "professionals will find ways to reward graduates so that they are competitive with graduates from other disciplines"(p. 31).
If the accounting faculty were viable, legitimate members of the academy, they would be actively involved in doing just such things as mentioned above as would the organizations that represent them. As long as we continue pandering to our "customers" and are not working to criticize and improve the overall human condition, not just the position of select interest groups, our academic lives, and research, will continue to be just as moribund as our current curriculum is claimed to be. As educators and academic accountants, our responsibility is to articulate the contemporary socio-economic challenges brought about by the globalization of capital and capitalistic enterprises, enlighten society to the implications, and formulate and disseminate means for responding in an informed and just manner to the challenges. The response that we should wait and see how the market reacts before we act is not only naïve but also irresponsible. 
